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Introduction

The terms in the title – peace, accompaniment, and education in the spirit of 
peace – are defined in pedagogical reflection in various ways. The common 
element is found in the concept of happiness. In Greek philosophy and early 
Christian theological thought, the concept of peace was directly associated 
with happiness, akin to life, joy, rest, and blessing (Dola & Rusecki, 2007). 
Accompaniment is usually understood as an interpersonal relationship based 
on the mutual presence and shared existence (Dubas, 2016). Educational 
accompaniment aims to develop a sense of happiness among participants in 
this process, encapsulating variously formulated and understood goals of 
education (Kulczycki, 2016).

Education in the spirit of peace involves both education “to” peace and 
“towards” peace. The preposition “to” suggests an aspiration, up to a meet-
ing (e.g., “go home”), while “towards” indicates more the direction of the 
goal rather than the intention to reach it (e.g., “head towards distant houses 
on the horizon”). Adopting this kind of interpretation of directional preposi-
tions, it can be stated that education “to” peace aims at experiencing the 
knowledge and acquisition of the value, i.e., peace, while education “towards” 
peace emphasizes supporting the students in realizing it in individual and 
social aspects (Chałas, 2018). Education in the spirit of peace is not just 
about recognizing, experiencing, and educating “to” peace or “towards” 
peace but also about “grasping” the value, i.e., peace. Spirit in this context 
denotes the ability to reflect, constituting the basis of all discoveries, and the 
act of understanding. The expression of human spirit is creative thinking, life 
creation, and conscious and responsible decision-making. The goal of 
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spiritual activity is to move “from knowledge to wisdom”, which involves 
arranging numerous partial elements into a harmonious, logical, and mean-
ingful whole (Mielec, 2009, 52).

The aim of this chapter is to demonstrate how educational accompani-
ment in the Ignatian tradition develops the understanding of the value of 
peace and how this process contributes to shaping a happy life. A happy life 
is immersed in a world of creative values.

Different scientific disciplines, and even pedagogical trends, emphasize dif-
ferent aspects of the accompaniment process, but the Jesuits have been shar-
ing it with undiminished success for over four hundred years in various fields 
of activity. It finds broad application in education. Educational accompani-
ment in the Ignatian tradition has its roots in the spiritual exercises proposed 
by St. Ignatius of Loyola (Marek & Walulik, 2022). The prototype of accom-
paniment, in which participants refer to Transcendence, can be considered 
the story recorded in the Gospel of St. Luke about the journey of two disci-
ples to Emmaus after the resurrection of Jesus.

The experience of the Emmaus disciples as a source of 
understanding educational accompaniment

The Evangelist recounts the disciples who experienced the “defeat” of Jesus 
on Good Friday and, on Sunday of the resurrection, go “to” and return 
“from” Emmaus. The Evangelist does not tell of another appearance of Jesus 
to his disciples but shows the “way” that must be travelled to discover the 
source of a happy life. For a better understanding of the meaning of the expe-
rience accumulated by the protagonists of this story, it is presented in the 
present tense.

Now that very day two of them are going to a village seven miles from 
Jerusalem called Emmaus, and they are conversing about all the things 
that have occurred. And it happens that while they are conversing and 
debating, Jesus himself draws near and is walking with them, but their 
eyes are prevented from recognizing him. He is asking them: “What are 
you discussing as you walk along?” They stop, looking downcast. One of 
them, named Cleopas, says to him in reply, “Are you the only visitor to 
Jerusalem who does not know of the things that have taken place there in 
these days?” And he replies to them, “What sort of things?” They say to 
him, “The things that happened to Jesus the Nazarene, who was a prophet 
mighty in deed and word before God and all the people how our chief 
priests and rulers both handed him over to a sentence of death and cruci-
fied him. But we were hoping that he would be the one to redeem Israel; 
and besides all this, it is now the third day since this took place. Some 
women from our group, however, have astounded us: they were at the 
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tomb early in the morning and did not find his body; they came back and 
reported that they had indeed seen a vision of angels who announced that 
he was alive. Then some of those with us went to the tomb and found 
things just as the women had described, but him they did not see”. And he 
says to them, “Oh, how foolish you are! How slow of heart to believe all 
that the prophets have said! Is it not necessary that the Messiah should 
suffer these things and enter into his glory?”’ Then beginning with Moses 
and all the prophets, he interprets to them what refers to him in all the 
scriptures. As they approach the village to which they are going, he gives 
the impression that he is going on farther. But they urge him: “Stay with 
us, for it is nearly evening and the day is almost over”. So he goes in to stay 
with them. And it happens that, while he is with them at table, he takes 
bread, says the blessing, breaks it, and gives it to them. With that their eyes 
are opened and they recognize him, but he vanishes from their sight. Then 
they say to each other: Did not our hearts burning [within us] while he 
spoke to us on the way and opened the scriptures to us? So they set out at 
once and return to Jerusalem where they find gathered together the eleven 
and others with them who announce to them: The Lord has indeed risen 
from the dead and appeared to Simon. They also tell what they encoun-
tered on the way, and how they met Him in the breaking of bread.

(Luke 24:13–33)

Presenting the text in the present tense emphasizes the relevance of this expe-
rience. In the analyzed fragment, the disciples’ despondency, confusion, and 
discouragement stand out. The disciples heading to Emmaus seem to be 
convinced that the experience of failure has become the fate of all Jerusalem 
residents. The scale of failure suggests that it is a defeat. This further dimin-
ishes the ability to open up to a new reality. The attitude of the man who 
joins them is completely different. The companion on the road is interested in 
the situation of the people he meets: he asks about the reasons for their mood, 
encourages them to present their point of view, wants them to name their 
feelings and experiences, and allows them to express themselves fully, mak-
ing them feel heard and accepted.

In contrast to the one-sided attitude of the disciples, the companion on 
the journey takes on the role of a guide. Starting from the shared experi-
ence, the companion shares their own experience with the disciples, leading 
them to discover the truth behind these events. Jesus’ initiative takes the 
form of collaboration. He doesn’t begin by confirming the news of His res-
urrection but by explaining the meaning of His suffering and death on the 
cross. In this way, Jesus encourages the companions on the journey to uti-
lize their natural reasoning abilities. He respects their freedom by allowing 
them to continue evaluating everything that happened in light of the expla-
nations provided.
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Jesus’ activity transforms the disciples’ reactions. Even if the disciples 
don’t understand the words of the companion on the journey, they bestow 
trust upon him. Trust becomes the causal factor for subsequent events that 
completely change their thinking and actions. Trust in the companion on the 
journey leads them to invite him to a shared meal. During the meal, Jesus 
takes the initiative as well. The gesture of blessing the bread (blessing being 
synonymous with peace) makes the disciples aware of their earlier experi-
ences. This experience liberates the disciples from the fear that forced them 
to leave the place of tragic events. The meeting brings them inner peace 
(Marek & Walulik, 2020).

Peace is a gift that the resurrected Jesus bestows upon those He encoun-
ters. Jesus greets the disciples after the resurrection with the words, “Peace be 
with you”, and explains its nature, saying, “My peace I give to you, my peace 
I leave with you, not as the world gives” (John 14:27). The peace offered by 
Jesus is not a mere interval between wars (pax romana) nor the stoic peace 
(pax perniciosa) that maintains inner tranquillity even when everything 
around is falling apart. It is not peace that allows a person to live peacefully 
as a slave to their own or someone else’s selfishness (Mędala, 2010). Jesus’ 
peace is born in a love stronger than death. Love is characterized by a con-
stant responsibility for values, primarily the value of the person and the val-
ues associated with human relationships (Chudy, 2009).

From the text, it is evident that a human being, understood as homo viator 
(Marcel, 2010), is on a journey. The metaphor of “the way” explains human 
life. It poses a challenge for humans: to build peace or to strive for war. The 
described process of companionship shows that the source of a happy life is 
peace. In understanding the value of peace, personalistic thinking plays a 
primary role (Kiereś, 2010). At the boundary between “being” and “hav-
ing”, external and internal realities intersect (Wojtyła, 2001, 154).

A person builds their identity around who they are and what they possess. 
Educational accompaniment, built on recognizing the subjectivity of all par-
ticipants in this process, follows this principle. Jesus proposes an accompani-
ment strategy that enables the recovery and development of peace. Therefore, 
it can be applied in various fields of knowledge and life.

Building peace through educational accompaniment in the 
Ignatian tradition

The model of educational accompaniment in the Ignatian tradition stems 
from the experiences of Ignatius of Loyola (founder of the Jesuit Order – 
Society of Jesus). St. Ignatius was aware that a person undergoing spiritual 
exercises experiences various feelings and related internal states of consola-
tion, desolation, or unrest. This led Ignatius to establish a formula for accom-
paniment, adapted to education. It assumes that accompaniment occurs in 
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specific everyday contexts, based on the life experiences of the student, which 
undergo reflection, leading to action and evaluation. The overarching goal of 
such accompaniment is to support the individual in their integral develop-
ment (Marek & Walulik, 2022).

The relationship between the educator and the student plays a significant 
role in accompaniment based on the Ignatian tradition. The educator’s task 
is to provide support to the student in discovering the truth about themselves 
and the surrounding world. Support does not involve instructing or imposing 
one’s own opinions but rather listening to what the student wants to share. 
The educator must not constrain the internal freedom of the student but 
should assist in understanding the mechanisms the student experiences. In 
this way, the educator protects the student from various illusions, helps in 
discovering truth, and exposes falsehood. This is possible only when the edu-
cator personally engages in serving the students. The educator must recog-
nize the strengths and weaknesses of the students and act accordingly. The 
relationship built in this way creates a sense of security and sensitizes individ-
uals to discover values (Ignatian Pedagogy, 1993).

The space where values are found is multidimensional, stretching between 
the triad of enduring values such as goodness, beauty, and truth (Denek, 
1994); universal human values such as democracy, humanism, solidarity, 
dignity, human rights, work, freedom, justice, conscientiousness, honesty, 
peace, and personal values such as health, religion, and family (Ostrowska, 
2006). Building a world of values is inseparably linked to scientific and tech-
nological progress. Progress can be not only a condition for prosperity and a 
higher quality of human life but also a source of threats and unrest. The 
ambivalence of progress creates the so-called human gap (Klim-Klimaszewska, 
2011). This has significant implications for educational companionship in 
the spirit of peace.

Granting a significant role to the relationships between the student and the 
educator in mentoring based on the Ignatian tradition is associated with the 
necessity for the educator to define their own perspective on perceiving real-
ity and the paradigm of the collective to which they belong. The educator’s 
self-awareness in this regard not only protects the student from indoctrina-
tion but, above all, opens up a multi-aspect, multi-subject understanding of 
the reality that they explore and experience together with the student. This 
implies that at different stages of mentoring (experience, reflection, action, 
and evaluation), meta-features of this process can be identified, which is cru-
cial for peacebuilding.

The relationship between the educator and the student imparts a specific 
character to mentoring in the Ignatian tradition by drawing on experience. 
Experience belongs to the fundamental categories that construct the mentor-
ing process. The meaning of the concept of experience is not unambiguous. 
Researchers are interested in various types of experience, including cognitive, 
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aesthetic, religious, moral, existential, scientific, and everyday experiences. 
Some scholars argue that everyday experiences most fully express human 
experience. Differences in views on experience relate to its structure, types, its 
role in knowledge creation, and the varied role of the subject in the act of 
cognition (Tatarkiewicz, 1988). What is common in understanding experi-
ence is immediacy and perceptibility (Podsiad, 2000).

Due to the processes of globalization, the diversity and intensity of experi-
ences associated with the development of information technology, mass 
media, and global tourism are expanding. The emergence of new types of 
experiences related to rapid changes, innovation, difficulty in predicting the 
consequences of actions, a variety of perceptions, and differences in points of 
view and interpretation can lead not only to terminological chaos but also to 
relativizing one’s own feelings. However, this trend indicates cultural and 
historical conditioning of experiences (Buksiński, 2001). Awareness of this 
new dimension of experiences is particularly important in the mentoring pro-
cess in education “for and of” peace. Referring to experiences highlights the 
educational potential of various types of experiences, starting from primary 
experiences, through real experiences, secondary experiences, recalled expe-
riences, to artificially generated experiences.

In the Ignatian tradition of mentoring, the necessity of determining the 
understanding of this concept by the educator and establishing how the stu-
dent understands it is emphasized. The understanding of what lies behind the 
concept of experience shapes the cognitive activity of the individual and their 
everyday life. Therefore, for education in the spirit of peace through mentor-
ing, a hermeneutic approach to experience, emphasizing the relationship 
between memory, perception, and interpretation of the individual, is 
valuable.

From the hermeneutic understanding of experience, it follows that the 
subject is active towards the world and accumulates their experience as a 
result of relationships with others. The current experience involves the mem-
ory of past experiences as well as personal and socio-cultural conditions. The 
relationship between the past, present, and expectations for the future allows 
a better understanding of the processes of education, development, teaching, 
and learning, as well as their conditions. Consequently, this leads to the con-
viction of the necessity of seeking internal harmony and order in the external 
world by the individual. Recognizing the source of internal and external har-
mony in experiences leads to an understanding of the value of peace in every-
day life (Walulik, 2011).

Discovering the meaning of peace in the life of an individual and commu-
nity takes precedence in the mentoring process because it relates to the fun-
damental human need for a sense of security. This is achieved through 
reflection on accumulated experience. Reflexivity is the ability to go beyond 
provided information, i.e., the ability to generate knowledge about oneself 
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and the surrounding world. The result of reflection is understanding, i.e., the 
ability to analyze one’s own experience, which goes beyond its observable 
attributes. Understanding can be at an elementary level, i.e., it is related to 
the person’s experience. Based on understanding oneself, understanding other 
people and their experiences becomes possible. Above the elementary level, a 
higher level of understanding can be built, i.e., hermeneutic understanding. It 
is critical understanding, focused on rationally penetrating meaningful rela-
tionships. Hermeneutic understanding arises from reflective consideration 
that extracts elements from surrounding contingencies and places them in a 
broader context (Ablewicz, 1994).

Education in the spirit of peace serves to unleash in students the ability to 
understand the accumulated experiences. Reflection in the accompanying 
process is intended to shape beliefs, thought processes, evaluative skills, and 
the ability to adopt specific attitudes. In Ignatian mentoring, reflection is 
characterized by three interrelated processes: internalization, selection, and 
absolutization of values (Ignatian Pedagogy, 1993). In peace-oriented educa-
tion, these processes play a crucial role, as theoretical knowledge of values 
does not merely involve an intuitive connection with that value (Gorczyca, 
1987).

In the stage of reflection, mentoring in the Ignatian tradition leads to 
understanding the explored truth and recognizing impressions and reactions 
that arise during the search for truth. Reflection aims to deepen the under-
standing of the significance of the learned truth for oneself and other people. 
The acquired understanding assists in forming one’s judgement about events, 
ideas, truth distortion, and truth manipulation. A new understanding of real-
ity arouses a readiness to reconsider one’s needs, ways of satisfying them, as 
well as one’s potential and ways of developing it. Reflection supports under-
standing of who I am, what drives me and why, and who I could be in the 
future. It also allows the recognition of one’s reactions to other people 
(Marek, 2017).

Knowledge of the truth is fundamental to peaceful coexistence and collab-
oration. Lack of knowledge and readiness to understand oneself, other peo-
ple, and the surrounding reality leads to the spread of idolatry (Halik, 2011). 
In a religious sense, idolatry involves worshipping objects representing divin-
ity. It is evident that in postmodernity, there is an increasing number of per-
sonal and non-personal objects of worship. These become the subject of 
fundamental, ultimate concern for humans, i.e., faith (Tillich, 1958; Archer, 
2019). Unwillingness to know the truth also leads to self-worship, i.e., self-
adulation. In this sense, idolatry is the lack of any criticism regarding one’s 
own flaws or the decisions and actions taken. Self-admiration leads to con-
sidering others as enemies, directly leading to war, not only on a micro scale.

In Ignatian mentoring, recognizing experiences and reflecting on them is 
insufficient for peacebuilding. Reflection on experience should inspire the 
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student to take actions that contribute to changing reality. Action is under-
stood not only in a practical dimension as performing a specific external 
activity for others. The action also involves making mature and responsible 
decisions regarding one’s own development. Understanding the significance 
of accumulated experiences leads to making choices that take the form of 
gradually clarifying one’s priorities. At this stage of mentoring, the student 
makes the acquired truth their own but remains open to where this truth may 
lead them (Ignatian Pedagogy, 1993). Understanding oneself, other people, 
and the contexts in which experience is gathered equips individuals with 
tools to discover the value of peace, build peace within themselves, and act 
for peace in everyday life.

Adopted attitudes and recognized and internally accepted values incline 
individuals towards action, acting in accordance with “new” convictions. 
Action is subject to an assessment based on trust and respect shown to each 
other by educators and students. The assessment covers both the intellectual 
achievements of the student and integral development perceived as “living 
for others”. For education in the spirit of peace, particular importance should 
be attributed to the assessment in the area of acquiring new knowledge, 
adopting attitudes, and prioritizing values. Such an assessment requires a 
creative approach to life experiences by both the educator and the student. 
Creative living is the ability to solve problems in atypical situations, which is 
particularly crucial for education in the spirit of peace. Creative evaluation of 
actions in the peacebuilding realm emphasizes that each person’s life can be a 
work of art (John Paul II, 1999). This stage of mentoring in the Ignatian tra-
dition indicates that education in the spirit of peace is possible only when the 
individual feels or develops the need for creative living. Creative living is 
associated with the value of peace. Human life is creative when it is based on 
values. Creative living is a conjunction of many activities undertaken for 
personal and social development. These activities create a new quality in the 
form of peaceful coexistence on a micro, meso, and macro scale.

Summary

The foundation of educational mentoring in the Ignatian tradition is a world-
view characterized by theocentrism. This expresses the belief that God is the 
author of all reality, all truth, and all knowledge. Theocentrism, on the one 
hand, points to the religious nature of mentoring and, on the other hand, 
realizes that mentoring inspired by the Gospel is not limited to religious edu-
cation. The goal of the strategy proposed by Jesus and practiced by mentor-
ing in the Ignatian tradition is to assist humans in understanding the reality 
they explore and experience. This process extends beyond religious mentor-
ing – quite the opposite – it broadens other forms of mentoring with a valu-
able perspective of contemplating reality, referring to Transcendence. 
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Education in the spirit of peace through mentoring in the Ignatian tradition 
leads to affirming the reality of the world; supporting and developing dia-
logue between faith and culture; participating in the full formation of each 
person within the human community; emphasizing care and effort for each 
individual; developing attitudes and desires for lifelong growth. By referring 
to Transcendence, freedom, trust, love, and service, the educator gives the 
student a sense of security and certainty that a life built on the foundation of 
the value of peace is a happy life.
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